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Concept Note 

Higher education is increasingly recognized as a key determinant of social and economic 
development. Emerging forms of risks, including COVID 19, remind us of the crucial 
significance of higher education in developing knowledge and collective capacity for human 
survival and sustainable development. Knowledge economy and the changing nature of the 
production process have substantially changed how higher education is understood and operated 
in contemporary society. Global expansion of higher education in the last few decades is the 
result of efforts of national governments to reap the benefits from the global knowledge 
economy. Between 2000 and 2018, worldwide enrolment in higher education has grown from 
100 million to 220 million. Along with the expansion, higher education has undergone 
diversification in its study programmes, type of institutions, mode of delivery, and financing 
modalities. Affirmative action policies, along with population demand and enhanced supply 
conditions, have expanded higher education access to previously under-represented groups.  

In sync with these global trends, India also entered a stage of massification in higher education 
by the early 21st century. According to the All-India Survey of Higher Education (AISHE) 2019-
20, the Indian higher education sector has 1043 universities, 42343 colleges, and 11779 stand-
alone- institutions. Total enrollment in higher education in India is 38.5 million, and Gross 
Enrolment Ratio (GER) is 27.1%. India is the second-largest higher education system globally, 
and every sixth global higher education student is an Indian. National Education Policy 2020 
(NEP) of India recognizes the critical role of higher education in national developments and aims 
to increase GER in higher education to 50% by 2035. In addition to emphasizing expansion, the 
NEP 2020 also calls for expanding the reach and scope of research in higher education. NEP 
2020 advocates for new institutional mechanisms for funding research, such as the National 
Research Foundation (NRF), to facilitate quality research culture in HEIs. Similarly, the draft 
National Science Technology and Innovation Policy (NSTIP) 2020 recommends doubling full-
time equivalent researchers in higher education every five years. NSTIP further suggests efforts 
to revitalize research in higher education institutions, and it could be seen as compensation for 
the neglect of research in higher education. 

The belief that research carried out in higher education acts as an engine of economic growth and 
social progress in contemporary society is leading to a significant transformation in the higher 
education sector. In other words, economic and social progress in the knowledge economy 
depends on higher education sectors' engagement in research activities. Policy support and public 
investment aptly reflect how national governments conceive research in higher education and 
their expectations from the sector. The European Research Area (ERA) and Double World Class 
project in China exemplify regional and national efforts to reap maximum benefit from research 
carried out in higher education.  

While higher education actors engage with research in all domains of human knowledge, higher 
education as a sector did not receive adequate scholarly attention in the past. This scenario began 
to change when higher education in the global north witnessed massive expansion since the 
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1960s. Higher education research is an emerging field of inquiry. Global growth of academic 
programmes and publications focusing on higher education point towards the emergence of 
higher education research as a specialized field of inquiry. It is interesting to note that the growth 
of higher education research as a field of investigation is associated with the development of the 
higher education system. In the light of public policies aiming for further expansion of higher 
education in India, higher education research can play a crucial role in providing directions for 
higher education development in the country. Therefore, it is crucial to understand how higher 
education research is conceived and practiced in India and how to bridge the gap between policy 
and practice in higher education, where policy denotes input and practice reflects the process.  

Therefore, a holistic discussion on higher education research needs to be interwoven into the 
fabric of policy and practice along the dimensions of trends, perspectives, data and future. While 
policy provides a broader framework, actual research practices are influenced by various 
institutional, faculty, disciplinary, individual, and social factors. Therefore, it is imperative to 
understand the pattern of higher education research in India. It would help us to revisit the 
practice of higher education research as a critical activity within the broader global, national and 
local policy landscape and as a means for providing research-based perspectives for policy and 
practice of higher education development. The policy component mainly deals with the existing 
institutional and governmental policies regarding higher education research and what is expected 
on the policy front to improve the research ecosystem in higher education. The policy themes 
mainly include governance, management, financial support, programs and opportunities, rules 
and regulations, and expectations from research in higher education. While the practice part 
mainly covers how research takes place in higher education, who conducts research, the best 
practices, and what improvements are needed. In a way, a holistic discussion on higher education 
research needs to be interwoven around policy and practice. Accordingly, India Higher 
Education Report 2023: Higher Education Research proposes conceptual and empirical chapters 
covering the following themes:   

● Evolution of higher education research in India 

● Institutional arrangements for higher education research  

● Funding mechanisms for higher education research  

● Changing priorities of higher education research  

● Doctoral research in higher education institutions 

● Orientations and data sources in higher education research  

● Policy research in higher education 
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Institutional Arrangements for Higher Education Research 

Hariharan Ramachandran* 

Abstract 

Introduction 

This paper is focussed on research in higher education within a larger framework of research in 
social science. It would appear that research in India is carried out in a few institutions many of 
which of are naturally located in metropolitan cities. It has been earlier observed that research is 
perhaps restricted to a few elite institutions in the context of physical sciences. Much lower 
resource (financial) requirements of research in Social Sciences tend to increase the number of 
institutions engaged in research. However, eminent and noted institutions are limited in numbers. 
Substantial research activities can be seen in private institutions in applied (as opposed to basic) 
physical sciences as compared to research both in conceptual and empirical in Social Sciences. 

The Institutional Framework for Research 

The institution framework of social science research in India can bifurcated into Universities and 
Research Institutions-each of which can again be bifurcated into private and government-based 
on funding (see also Figure 1). To which one can add unaffiliated individual researchers. These 
distinctions are useful for two reasons: One, the activities of the universities are largely focussed 
on teaching-a part of which is geared to awarding degrees to research scholars and undertaking 
sponsored/funded research as well individual faculty efforts. This segment is expanding both in 
numbers of research projects and institutions-partly driven by Academic Performance Index 
(API). Second, in order to increase the institutional base of research in India (that was limited to 
a few metropolitan city-based institutions), major funding agencies such as University Grants 
Commission (UGC) and Indian Council of Social Science Research (ICSSR) attempted to 
proactively encourage sub-altern institutions located in the hinterlands, to apply for research 
grants, besides being generous in granting recognition to private institutions. Such generosity 
resulted in rapid increase the number of universities and colleges applying for financial 
assistance. However, the market rejected many of these and the numbers (essentially in the 
private sector) plummeted as rapidly as they rose. 

In the government sector attempts to broad base higher education institutions included schemes 
such as increase in the post-doctoral fellowships, special research studies focussed on areas (for 
example) North East India, by insisting on a cooling off period between funded activities of 
individual researchers and weightage given in selection criteria etc. The basic institutional 
framework remains same even if the policy thrust is changed. It is expected that existing 
institutions will adapt themselves to address challenges posed by the NEP. 

 

                                                           
*ICSSR National Fellow 
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Government and Private Institutions  

As per the concept note relating to the proposed volume circulated by NIEPA “According to the 
All-India Survey of Higher Education (AISHE) 2019-20, the Indian higher education sector has 
1043 universities, 42343 colleges, and 11779 stand-alone- institutions.” Clearly all of these do 
not conduct research in higher education but a some do – mostly university departments. Besides 
these, there are institutions devoted almost entirely to research with some teaching/training 
activities. Some such institutions are funded by different ministries directly or through 
government funding agencies such as UGC and ICSSR. Among the privately funded institutions 
the prominent ones are Observer Research Foundation (funded by Reliance group of Industries), 
EPW research foundation. Government patronage of such private research institutions is not 
ephemeral but depends on the government of the day 

The one Who Pays the Piper 

As mentioned above, research in higher education is carried out by institutions that are private, 
government and autonomous (a misnomer) funded by government and private agencies. The 
research agenda in each such institution is fashioned by the larger agenda of the funding agency 
both national and international. If the research agenda as well as their outcomes of privately 
funded research is driven by the agenda of funding agency why should not government funded 
research agenda of public institution be directed by the government. One might argue that such a 
luxury is available to private institutions and non-government organizations in social research, 
though at the cost of credibility. When suitable, research findings of such institutions are used in 
public discourse – for example CMIE data on employment or Lancet research on Covid-19 
pandemic. Lancet Laboratories Private Limited is classified as non-government company and is 
registered at Registrar of Companies, Delhi. CMIE had transformed itself into a private limited 
company owned entirely by the immediate family members of an individual. The company 
continues to be a family-owned enterprise. This is just to illustrate the sub-title of this sub-
section the tune may become favourite or ignored altogether by different section of the society. 
This raises the question of perceived credibility of research and research institutions. 

Issues of Concern  

The concluding section would revolve around the following broad categories of issues: 

a) Issue-based research, flagship research, policy research, studies based on institutional 
agenda, data driven research; Khal ka bal nikalna 

b) Input from research findings of related institutions (man power demand, skill development; 

c) Research conducted for earning degrees; 

d) Use made of research findings (gathering dust);  

e) Numbers vs. quality–API driven research, TADA papers;  

f) Institutional growth and fall; 
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g) Methodological compromises; and 

h) The role of Endowment fund in preserving institutional autonomy. 

Figure 1: Institutional Framework for Social Science Research 
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Data Sources for Higher Education Research in India: Availability, Gaps and 
Requirements 

Pradeep Kumar Chaudhury* 

Abstract 

Of late, empirical research on mapping the directions in the growth of higher education sector 
and its contributions to the economy and society has gained traction worldwide. For instance, 
with the increasing use of experimental research design (particularly randomized controlled 
trials) in education research, we find several causal evidence in higher education research. But, 
where does India, a country with the second largest higher education sector globally, stand in 
generating data-driven empirical evidence in higher education research? While previous research 
and policy discourses have discussed the need for developing robust empirical research evidence 
in the higher education sector in India, we do not find cohesive studies that examine the 
questions of why and where India fails in this. Based on the secondary database, the present 
paper asks the following questions: (1) What is the existing empirical database for conducting 
higher education research in India? (2) What are the (de)limitations of using the available data 
for higher education research, and how are these addressed in the existing literature and policy 
space? (3) How do the changing priorities in higher education research demand new and updated 
empirical evidence in this sector, and how can these data requirements be attained? The critical 
descriptive account of the availability, gaps and requirements of data for higher education 
research in India in this paper will be of immense interest to academia as well as administrators 
and policy makers. 

Keywords: higher education, research, data, availability, gaps, requirements 

                                                           
*Assistant Professor, Zakir Hussain Centre for Educational Studies, Jawaharlal Nehru University, New Delhi. 
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International Collaborative Research Projects in Higher Education 

Supriya Chaudhuri* 

Abstract 

In June 2021, a special issue of Nature highlighted the importance of international collaborative 
research, ‘working across borders, cultures and disciplines’, in finding solutions to scientific 
questions as well as social malaises. The need for such collaboration was especially urgent in the 
wake of the coronavirus pandemic, and yet increasing geopolitical tensions and physical 
distancing over the same period drove scientific communities further apart. What holds for 
science also holds for the humanities and social sciences, where the benefit to society and the 
higher education landscape of international collaborative research between institutional partners 
or teams of researchers is well-attested. This chapter will examine how far Indian higher 
education has been able to avail these benefits, either through schemes supported by national 
bodies like the UGC, DST, CSIR or similar, or by participation in global research networks like 
those initiated by the EU-funded European Research Council (ERC), UK- India Education and 
Research Initiative (UKIERI), Leverhulme Trust, Wellcome Trust, the Global Challenges 
Research Fund (GCRF), including the Newton Fund, managed by UK Research and Innovation 
(UKRI), or through direct partnerships or MOUs with research groups in other higher education 
institutions in India or abroad. The author will draw upon her experience in handling UGC 
research schemes and MOUs with foreign universities, as PI in several international 
collaborations and research networks including UKIERI, Leverhulme, and EU, and as a current 
member of the Peer Review College of the Arts and Humanities Research Council (AHRC), UK, 
overseeing the GCRF. The chapter will ask how far Indian higher education has been able to 
create an atmosphere conducive to international collaborative research, what institutional or 
bureaucratic obstacles have stood in the way, whether the situation has improved or deteriorated 
over the past decade, and what the benefits have been for (a) research profile and quality, (b) 
faculty improvement, (c) student awareness, and (d) social impact. Specific case studies will be 
used.    

  

                                                           
*Professor Emeritus, Jadavpur University. 
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Institutional Research Model: Learning from an Experiment at Cotton University, Assam 

Dhruba Jyoti Saikia * 

Abstract 

Institutional research (IR) is fundamentally important towards guiding policy decisions and also 
examining the effects of policy decisions at all levels. In institutions of higher education in the 
country, this is sadly often lacking. Central to developing institutional research is collating 
relevant data, developing or putting in place tools and facilities to archive and analyse data to 
look at long-term trends, and be able to translate analyses of the data into actionable policy 
suggestions. IR must of course uphold a code of ethics where it protects the privacy of 
individuals, and upholds integrity at all levels including that of the data. 

This article describes one such effort at Cotton University in Assam during my tenure as its 
founding Vice-Chancellor. It examines a number of aspects including the effectiveness and 
fairness of examination and evaluation systems, and possible correlation of students’ 
performance with their socio economic background. It monitors the mobility of students from 
their parental home in a village/town to institutions of higher education and challenges they face 
along the way. Such exercises are important to also identify students who are at risk of not 
performing well and taking proactive steps to not only help these students but the quality of 
education as a whole. It also helps identify areas such as progress in achieving gender equity, 
representation of religious and other minorities, diversity in all its aspects in our institutions 
among both students and faculty, which are all essential towards nation building. 

The article then discusses possibility of translating such a model for a long-term study for not 
only Cotton University but higher educational institutions across the country, and of making such 
studies mandatory for all universities. The highest level policy documents would also benefit 
from such studies. Also in this age of machine learning and big data such studies can also form 
the basis for simulating the consequences of policy decisions which remain largely unexplored. 
This article will touch upon a few possibilities. 

 
  

                                                           
*Head,Teaching Learning Centre and National Resource Centre, Astronomy Centre for Educators, Inter-University 

Centre for Astronomy and Astrophysics (IUCAA) ; Founding Vice-Chancellor, Cotton University, Guwahati . 
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Funding Mechanism of Higher Education, Research and Innovation in India 

P. Geetha Rani* 

Abstract 

Knowledge production is critical in the development process. Research and development are not 
only interrelated but also multifaceted. It owes to both forward linkages in the growth process 
and at the same time pertain itself to the backward linkage in the growing process. Indeed, the 
best teaching and learning processes occur in environments where there is also a strong culture 
of research and knowledge creation, (17.6. NEP, 2020). The multifaceted nature of existence is 
increasingly being recognized. It therefore warrants for an integrated or holistic approach in 
learning as we progress in economic and social upliftment. It is in this light, the knowledge 
production, research and innovation need to highlight the vital role of multi-disciplinary, inter-
disciplinary and trans-disciplinary research. Such a focus is expected to provide the twin linkages 
of research to the economy and society on the one hand, and feed into the liberal and flexible 
learning processes and programs in the higher education system on the other. In this backdrop, 
the present chapter will examine the existing modes of research and innovation funding such as 
research grant, fellowship, scholarship, research internships, etc.  

At the next level the funding mechanism in each of the identified modes will be examined. The 
chapter will also explore the allocated funding during the recent past depending on the available 
information. It will be a task to compile this funding information on research as its not readily 
not available also may not be a complete or full information. While doing this, the chapter will 
explore the funding mechanism of across thrust areas, regions, institutions, gender, etc. It will 
also make an effort to look into the ways of promoting the funding of research in the neglected 
but important thrust areas of research. 

  

                                                           
*
ICCR Chair Professor, University of Technology, PNG, on deputation from NIEPA. 
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Doctoral Research in Higher Education Institutions 

Anitha Kurup* 

Abstract  

The Doctoral Program of any country is the central pillar of higher education. The conspicuous 
absence of a well thought out doctoral program in the national research policy of India has 
resulted in asymmetries in policies and practices related to research and development. The 
history of doctoral research in India presents a unique trajectory that has a mixed influence of the 
colonial past and isolated efforts of genuine intellectuals who have thrived in an environment of 
deep motivation and passion that defined their individual research pursuits. To catch up with the 
developed nations, the Indian government created institutions of research and excellence outside 
the universities through the establishment of IITs, IIMs and other research organisations and 
provided them the necessary infrastructure and resources to engage in research to enhance 
India’s research capabilities.  Although well intended, this move resulted in reducing universities 
to mere teaching institutions. Unaware of the long-lasting damage this would cause to higher 
education in India, the universities and research centres developed as two distinct worlds with 
little interaction with the other.  

In the late eighties and early nineties, globalisation and liberalisation resulted in the rapid 
massification of higher education, changing the very character of these institutions. Private 
players entered the field of higher education in large numbers, adding to the complexity of the 
system.  Overnight, the country witnessed a steep rise in the number of higher education 
institutions with a student enrolment of 38.5 million, and a Gross Enrolment Ratio (GER) of 
27.1%. At the global level, India is the second-largest higher education system, and every sixth 
global higher education student is an Indian. The National Education Policy 2020 (NEP) of India 
recognizes the critical role of higher education in national development and aims to increase 
GER in higher education to 50% by 2035. India will have to pause and introspect whether such 
rapid expansion will benefit the nation when deeper questions regarding the quality of education 
and the nature of students being produced/created have not been adequately addressed. 
Ultimately, how does one enhance quality and what is the role of faculty, students, and 
institutions in this regard? What is the role of doctoral research in influencing learning, 
pedagogic practices, and curriculum in preparing a citizenry to influence the growth and 
development at the national and global level? While reviewing global practices and policies, this 
paper will attempt to draw on best practices while also addressing the opportunities and 
challenges that reflect the realities of developing countries and India in particular. 

  

                                                           
*Professor and Head, National Institute of Advanced Studies (NIAS). 
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Doctoral Research Supervision in Higher Education 

Pradeep Kumar Misra* 

Abstract 

The three fundamental functions of higher education institutions (HEIs) are teaching, research, 
and extension. Among these functions is a renewed emphasis on research as HEIs produce 
knowledge through research and disseminate this knowledge for the development or betterment 
of policies, practices, procedures, and products. In India, a significant share of research in higher 
education takes place in the form of doctoral study, i.e., Ph.D.  programme. According to the All 
India Survey of Higher Education (AISHE) Report 2019, 2,02,550 students were enrolled in the 
Ph.D. programme in 2019-20, which is about 0.5% of the total student enrolment in higher 
education. Often, there are questions about the quantity and quality of doctoral research in higher 
education, and doctoral research supervision is directly linked with both these aspects. In a way, 
research supervisors are instrumental in ensuring the quality and popularity of doctoral research.  

Literature about doctoral research supervision mainly concentrates on doctoral supervisors' 
functions, routine activities, and behaviors. But it occasionally discusses their qualifications and 
preparation or challenges in supervising candidates for conducting path-breaking and cutting-
edge research. And most importantly, what policy, professional, and institutional support 
research supervisors receive for supervision and what they really want is also an area that needs 
due attention. These issues have become much more critical and relevant in India, as there are 
many expatiations from doctoral research conducted in higher education institutions. 
Accordingly, this research, which is based on the analysis of the review of related literature and 
secondary data, sees doctoral research supervision in India from a holistic perspective and aims 
to delve into the following issues: 

 Policies and regulations regarding doctoral research supervision 

 Qualifications and preparation of doctoral research supervisors 

 Modalities of doctoral research supervisions in higher education institutions 

 Expectations from doctoral research supervisors and support offered to them 

 A comparison of doctoral research supervision in India and a few selected countries 

In addition to the above, the chapter will discuss what institutional or bureaucratic challenges 
doctoral research supervisors face and suggest a few policies and practices for improving the 
doctoral research supervision process and credibility. 

 

 

                                                           
*Director, Centre for Policy Research in Higher Education, National Institute of Educational Planning and 
Administration. 
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Determinants of Quality and Assessment of Higher Education Research 

Sudhanshu Bhushan* 

Abstract 

Quality is often looked at as an end value and attempt is made to understand its determinants in 
order to maximise the quality by allocating resources among the determinants. For example, 
suppose, quality of education is dependent on teaching, research and extension service with 
differing weights, then resources will be allocated to research, having highest weight, teaching, 
lower weight and extension services, having lowest weight. In this manner quality is optimized 
with allocation of resources to its determinants in some preference ordering. Policy makers often 
believe that quality is measurable. They devise different ways of measuring it. For example, 
NAAC measures the quality in terms of seven parameters and institutions having highest grade 
point are called institutions delivering highest quality education. Similarly, NIRF has five major 
parameters through which institutions are ranked in terms of quality. In the promotion of 
teachers API is used. API consists of several parameters on which points are given and a teacher 
is assessed on those parameters through the aggregation of points in order to qualify for 
promotion. Several practices are adopted by UGC to maintain standards in higher education 
institutions through such measurable criteria. This is an approach to quality which is seen in 
positive terms – quality as a single end value, quality can be measured, evidence can be collected 
in terms of its determinants and some preference ordering can be made among determinants 
through some weights. 

I contest the above conception of quality which policy makers have been believing as the 
scientific approach to quality. This is a myopic approach. Quality cannot be understood unless 
we understand the purpose of education. There are varying opinions on the purpose of education. 
For example, education improves the potentialities within the learner. Education inculcates value 
of citizenship. Education promotes free enquiry among people that helps to be objective. 
Education promotes democratic values such as freedom and equality, and so on. It means that 
quality of education necessarily confronts value question and values could be multiple. Multiple 
values may be in conflict. Values cannot be measurable. Hence there cannot be preference 
ordering. Which values are important can only be decided on practical consideration. For 
example, assume, two institutions, A and B, have roughly same grade point. However, institution 
A promotes freedom and equality which in a democratic country is a cherished goal. Can we not 
say that institution A, which promotes democratic value, is superior in quality than institution B, 
which does not promote democratic values. Institution A nurtures free inquiry among students 
which may be an important value from social and moral consideration. Hence, can we ignores 
those values which are important purposes of education. There are values such as efficiency, 
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equity, humanitarian values such love, care, friendship. Without consideration of those values 
how can be decide quality in terms of certain determinants?  

I argue that normative framework to the quality is suited to understand quality which is 
dependent on various values. Society determines which values are important and which needs to 
be promoted through education. These values become the mission of university.  Quality 
education is one which promotes the mission of university. This is the perspective that puts 
emphasis on institutional culture. It may be argued that quality institution is one that supports 
institutional culture which in the course of knowledge dissemination promotes values which are 
considered important from societal point of view. 

Institutions which respect persons without any discrimination on account of caste, race, gender, 
location, valued high in the society, are quality institutions.   

The paper shall examine different ways of measuring quality through its determinants. It shall 
present a critical analysis of the above measure of quality. It shall also present an alternative 
conception of quality based on multiple values which are given importance by the society.  

  



 18
 

Research and Higher Education Policies in India 

A. Mathew* 

Abstract 

The need for Higher Education (HE) as a means of national development has been internalized 
by the national leadership. This has helped India in emerging as the second largest HE system 
and programme in the world. It is well acknowledged that research in HE is an engine of 
economic growth and progress of the country. Research in HE helped to develop HE’s content 
and curriculum, as envisioned for national development. Yet, a question remains as to how far 
HER in India has emerged as a recognized field of study and what are its markers? 

Higher Education Research implies academic programmes of research degrees, institutional set 
ups, enrolment expansion, subject areas.  Also implies institutions for educational research – 
current scene.  

Research and HE Policies relate to the same concerns as policy support for promotion of 
research in HE like increase in doctoral programmes and enrolment, research degrees, research 
in various subjects, measures to increase knowledge that shapes the vision of development.  

Approaches to HER through the decades: In many cases and times, there were differences in the 
vision of HE and development of HER at Central and state government levels, based on party 
ideological differences.  The differences in the approach would be illustrated in depth manner 
wrt Karnataka, Kerala and Maharashtra states-past trends. 

In the context of this study, viz., Research and Higher Education Policies, there could be many 
pertinent questions, and thus, the plan of study:  

1. The pattern in national and state level policy landscape, emphasis on and for research degrees 
like M.Phil., Ph.D,,  D.Lit., and HER; 

2. Institutional arrangement and policy environment for its promotion;  
3. Evidences of conscious effort to develop research in HE and its promotion as a specific and 

specialized field of engagement; 
4. Whether it is a recognized and well established area of study, and is there a community of 

scholars of Research in HE; and  
5. How and how far empirical research informed and shaped HE policies in HE sector, and 

illustrations in the expert groups and commissions and committees on education and HE. 

Research and Higher Education Policies in India:  Changing visions, over the decades, about the 
role of HE and Research in national development - expert committees and commissions on HE – 
general, technical and professional, etc. 

                                                           
*National Fellow, National Institute of Educational Planning and Administration. 
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Research Evidence in HE Policies:  Illustrations of expert groups committees and commissions 
on Education and HE, with evidences of research inputs/widespread consultations with 
stakeholders informing the policies recommended. 
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Integration of Numbers and Narratives as a Methodological Approach for Policy Research 
in Higher Education  

Malish C. M.* 

Abstract 

Higher education expansion is one of the top priorities of governments across the globe. Such 
expansion aims to benefit from the global knowledge economy fully. Every country aspires more 
of their higher education institutions to appear on league tables. Debates on the future of work 
and futures of education further catalyse such reform agenda, inviting criticism that education 
policy favours instrumental over intrinsic values of education. There is a growing agreement that 
research-based evidence and perspective can be a significant source for formulating policies in 
higher education. It is popularly known as an "evidence-based movement" in education policies. 
The underlying assumption is that policymaking follows a techno-rational approach and a linear 
process. This idea is problematic as the techno-rational approach does not consider the 
"perceptual element" deciding problem identification and solutions in the policy process. The 
refusal of the "perceptual element" raises serious concerns about the validity of the "evidence-
based" movement. The question here is, what constitutes evidence and who decides it.  

This chapter discusses how the integration of numbers and narratives, as a methodological 
strategy, helps develop a nuanced understanding of the phenomenon and provides crucial inputs 
for policymaking. The chapter is based on multisite empirical studies on student diversity, 
equity, and inclusion in higher education institutions. By integration, we mean complementary 
use of qualitative and quantitative methods to collect and analyse data. While numbers 
(quantitative) provide insight into the magnitude of the student experience, narratives 
(qualitative) provide us with a diversity of perspectives, values, attitudes, expectations and 
experiences of stakeholders. We emphasise the need to focus on concrete spaces of higher 
education such as campus and classrooms to understand how macro-policy intersects with actual 
practices. The chapter concludes with a discussion on the opportunities and challenges of 
conducting policy research in higher education in India. 
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