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Introduction
The higher education sector in India has experienced an unprecedented
expansion in recent decades. With 34.6 million enrolments and a Gross
Enrolment Ratio (GER) of 24.5 per cent (MHRD, 2016), India has the
second largest academic system in the world, and it is in its early stage
of massification. The expansion of the sector is a result of increasing
social demand and expanding supply conditions. The expansion has
been accompanied by diversification of the sector in terms of the types
of institutions, sources of financing, nature of programmes of study
offered, and the social composition of the students’ backgrounds.
Among the many significant and defining characteristics of a massified
system is growing student diversity.
As has been observed from the existing literature, higher education in
a massified system is qualitatively different from that in the erstwhile
elite system wherein only privileged groups enjoyed access to higher
education. While duly acknowledging the economic rationality of
higher education in the emerging knowledge economy, one should
also realise that envisioning a just and democratic society presupposes
an equitable higher education system. The Sustainable Development
Goals (SDGs) also recognise “equitable quality education” as a precondition for sustainability. Achievement of equity in education has
been a major goal in various educational policies; this has been one of
the major sources of diversity initiatives in India. The incorporation
of the principle of equity in the education system has been ensured
through legally sanctioned affirmative action policies in admissions to
improve the representation of under-represented groups in institutions
of higher learning.
A focus on improving access of the socially excluded groups to
higher education has resulted in student diversity and an increase in
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GER levels across social, religious and income groups, and genders.
Although, social gaps continue to exist, the composition of students
in the campuses has become more diverse than ever before. Today
students belonging to different religions and the lower castes, and those
from poor families, from rural areas, and speaking minority languages
co-exist with students belonging to high castes, urban areas, and rich
families.
India’s diversity initiatives in higher education also extend to
supporting equity in academic outcomes and ensuring the quality of
education. These initiatives are manifested in the form of programmes
on remediation to improve educational outcomes in terms of marks/
grades and programmes that facilitate the successful transition of
students from the world of learning to the world of earning, and have
been initiated to achieve equity in quality of educational experience.
Thus, the equity dimension has not been restricted to access to
education alone. However, as students are coming to the campus
with varying socio-economic and cultural backgrounds, competency
levels, pre-college credentials and aspiration levels, campuses are now
becoming the site of political contestation, assertion, and assimilation
of different types of identities. The widening diversity of the student
body is also reflected through varying ideological orientations, values,
and differing styles of social interactions in the campuses. The recent
incidents of unrest on various campuses are indicative of these trends.
Discussions on discrimination in education or access to knowledge are
not new in a country like India which is characterised by the persistence
of a traditional social stratification system. This also necessitates an
assessment of the nature of discrimination in a diversified system
characterised by diverse students, thus imparting a new dimension
and meaning to such efforts to analyse the nature and extent of the
diversity. While public policy promotes expansion and equity, the
important question is as to how institutions and structures rooted in
tradition are responding to this period of transition. Some studies have
explored the post-admission phase of students in higher education
institutions. Empirical evidence from the recently completed CPRHE/
NIEPA study in higher education institutions in six states, including
Uttar Pradesh, Bihar, Kerala, Maharashtra, Karnataka, and Delhi points
to the formation of peer groups based on social identities, divisions in
academic relations between students and the faculty, and prejudices
and stereotypes derived from class, caste, ethnic, regional, and
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religious factors. Exclusionary behaviours also result in discrimination,
harassment, segregation, and physical violence for women and students
from the disadvantaged groups like the Scheduled Castes (SCs) and
Scheduled Tribes (STs).
Higher education authorities have issued clear directives for the
institutionalisation of equality and protection of students from
discrimination through the creation of enabling cells such as the
Equal Opportunity Cell, Women’s Cell, and Anti-Ragging Cells in
institutions of higher education. However, the CPRHE/NIEPA study
found that though all types of cells exist, students are either unaware
of these cells or are not involved with any of the activities of the
concerned cell. Similarly, there is limited institutional level planning,
monitoring, and coordination of the cells. A gap clearly exists between
the policy for expansion of the higher education system, on one hand,
and the institutional capacity to adapt to the changing nature of student
diversity, on the other hand. It has been found that the achievement of
equity and equality in higher education is still a distant goal.
Legal measures can certainly act as deterrents but these alone may not
be sufficient to achieve the desired democratic behaviour in institutions
of higher education. Discriminatory behaviours are the outcome of
socialisation of children, and the law can hardly influence the behaviour
of the family and the society wherein such discrimination occurs. It is
well recognised that education as a social process in modern society is
expected to inculcate democratic values and foster peaceful interactions
among members of diverse groups. These are the key features of civic
learning. Education for civic learning implies an active engagement
with the values of liberty, equality, and humanity. Civic learning is
the acquisition of new knowledge, values, skills, and habits of the
mind necessary for interacting respectfully with people representing
diverse cultures and perspectives. There is a widespread belief that
higher education has a great potential to be a social laboratory for civic
learning.
Since a large share of persons in the college-going age cohorts are
acquiring college education in a massified and universalised system,
higher education has a greater role to play in envisaging a democratic
society. UNESCO’s “World Declaration on Higher Education for the
21st Century” (1998) underlines the mission of higher education as
‘training young people in the values which form the basis of democratic
citizenship’ (Article 1e). It prepares young minds to become effective
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citizens by enhancing students’ knowledge regarding issues pertaining
to inequalities, poverty, discrimination, and injustice, and by inculcating
the democratic values of equality, liberty, and fraternity, as also the skills
needed for democratic engagement. Universities and colleges thus
play an important role in imparting democratic values and promoting
democratic norms of behaviour.
The two-day National Seminar on Student Diversity and Discrimination
in Higher Education in India was organised by the Centre for Policy
Research in Higher Education (CPRHE) of the National Institute
of Educational Planning and Administration (NIEPA), New
Delhi, during 27–28 February 2017. The seminar brought together
academics, educationists and policymakers across India with the aim of
delving deeper into the issues of student diversity, equity, and inclusion
in higher education in India. The papers presented at the seminar
theoretically and empirically examined how different stakeholders in
academics are responding to the changing nature of social diversity
of the student population, which is prompting the transformation of
higher education institutions as a secular and democratic space.
Keeping this context in mind, participants at the national seminar
attempted to initiate a national dialogue on student diversity, equity,
and discrimination in universities and colleges in India. The seminar
was an effort to bring together academics and policy-makers concerned
with the institutional response to the changing nature of social diversity
of the student population and the transformation of higher education
institutions in India as a secular and democratic space.

OBJECTIVES
The major objectives of the National Seminar were to:
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•

Discuss the theoretical aspects of equity, diversity, and
discrimination in higher education institutions in India in the
context of massification;

•

Discuss various aspects of student diversity and forms of
discrimination experienced by the socially disadvantaged
social groups as revealed by studies undertaken by CPRHE
and other studies;

Student Diversity and Discrimination in Higher Education in India

•

Examine the institutional strategies and practices in
valuing student diversity, and achieving equity and nondiscriminatory access/discrimination-free campuses in
India; and

•

Explore pathways for channelising student diversity for
advancing civic learning in higher education.

In addition, the seminar also attempted to create an opportunity for the
formation of a national network of partners, researchers, experts, and
policymakers to ensure sustainable knowledge building.
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Inaugural Session
The seminar began with opening remarks by Professor J.B.G. Tilak,
Vice-Chancellor (I/C), NIEPA. Professor Tilak averred that diversity
in education plays an important role in developing a diverse perspective
to introspect and understand the social issues more critically, which
ultimately help in producing a better learning outcome for both the
socially and economically disadvantaged as well as the advantaged
groups also. It was argued that implementing a reservation policy alone
is not sufficient to achieve the larger goals of equity in education. There is
need for additional measures to promote diversity in education through
financial support programmes such as scholarships and freeships.
Professor Tilak’s opening remarks were followed by a welcome address
by Professor N.V. Varghese, Director, CPRHE. He emphasised that a
realistic and fruitful policy prescription should always be backed by
robust empirical evidence. Rapid and unequal growth of the country
post the phenomenon of globalisation further endorses the need for
evidence-based policy making. Therefore, the main objective of the
seminar is to discuss the issue of student diversity based on sound
empirical evidence and to have meaningful policy discussions on the
issues of diversity and discrimination in higher education.
Professor Michael Tharakan, noted historian and former ViceChancellor of Kannur University, delivered the inaugural address. He
highlighted the significance of diversity and plurality in the unequal
world that we live in. Diversity has two important tenets—first, it
is about working together in a unified manner, and second, it is also
about sustaining the nature of plurality. He lamented that diversity is
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losing its presence in higher learning spaces and in the labour market.
The internationalisation of higher education, backed by globalisation,
has adversely affected the diversity and plurality hitherto seen in most
institutions of higher education all over the world. There is also very
little discussion on how far plurality has benefited or could benefit the
campus life in at higher education institutions in India.
Through a historical analysis of Kerala’s society, Professor Tharakan
attempted to explain how the introduction of literacy and numeracy
led to the consolidation of unequal structures and the strengthening of
social hierarchy and inequality during the pre-colonial period, and how
it contributed to the shaping of contemporary Kerala society. Contrary
to popular assumptions, literacy in colonial Kerala became a tool for
perpetuating and maintaining the status quo of social inequality as the
upper and middle castes strategically cornered all access to education.
He also highlighted the critical role played by the Christian missionaries
in spreading education during the colonial period and how that benefit
too was cornered by the middle castes of Kerala. Furthermore, the
Brahmins and middle castes used literacy devices for their own benefits
and for providing legitimacy to caste inequalities. This situation gave
birth to a very rigid caste system in Kerala, which prevails till date.
However, during the subsequent period, Leftists attempted to break
the persisting inequality in Kerala society through land reforms and
education. The inexorable fact is that Kerala does not have a liberated
society though the educational advantages it offers can be traced back
to the historical evolution of literacy. Inequality in landholdings and the
earning patterns in contemporary Kerala is a reflection of the rigid caste
system that has traditionally existed in Kerala. Although using the tool
of literacy and education, the economically lower strata of the society
can make a dent in the rigid caste system, it is still the middle castes that
have been gaining significantly. Dr. C.M. Malish of CPRHE, NIEPA
proposed a vote of thanks at the end of the inaugural session.

7

Student Diversity and Discrimination in Higher Education in India

Resume’ of the
Discussions
The presentations and discussions during the seminar focused on the
conceptual and empirical contexts of diversity and discrimination
in higher education in India. The deliberations at the seminar were
aimed at developing a perspective on equity and student diversity in
higher education, forms of discrimination experienced by the socially
disadvantaged social groups in academic and social spheres in campuses
of higher education institutions, and the existing institutional strategies
being employed for addressing the issue of discrimination, and
achieving equity and non-discriminatory access or discrimination-free
campuses in India.

Perspective on Equity and Student Diversity
Equity in higher education means that access to higher education
opportunities is not determined by one’s personal, economic, and
social conditions. Historically, universities have been elitist institutions
serving the elite sections of society. These higher education institutions,
as some critics observe, have colluded with the colonial state in order to
maintain the status quo in society. This phenomenon continued during
the post-colonial period, the reason for which is cited as the persistence
of inequalities among social groups in higher education in various
institutions in India. The objective of this discussion was thus to focus
our attention on how equity is understood in the literature pertaining
to higher education.
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There are many ways through which equity in education can be
understood analytically. The capability approach proposed by
Professor Amartya Sen as a critique to the Rawlsian approach has the
immense potential to analyse diversity and equity in higher education
in contemporary India. In fact, the Rawlsian approach to equity
differs from that of Sen in terms of their respective stands on the very
of idea of justice. Rawls believes in the role of societal norms and
behaviour shaped by mutually agreed upon principles, for instance, the
constitution, in achieving equity. Sen, on the other hand, argues that
there is no guarantee that individuals would follow those norms and
behaviours in accordance with the principles of equity.
The principles of equity entail special treatment for reversing historical
injustices and social disadvantages that prevent equal access to
opportunities and equality in outcomes. Equity measures are the
means of ensuring fairness and justice in present. For Sen, justice is not
a transcendental entity because the burden of cultural and behavioural
modification lies entirely with the people, who may or may not be
inclined to be inclusive. Instead, justice needs to be delivered on
the basis of the concept of ‘nyaya’. It was also highlighted during the
discussion that universities have to necessarily serve as democratic
spaces which expose the injustices prevailing in the social structure,
thereby promoting humanitarianism. Such a standpoint in fact requires
that universities give primacy to equity, with the focus on quality
following as a close second.
Another way of understanding the issue of equity in education is to
understand the role of language of instruction. Historical evidences
on the language of instruction during the colonial period reveal how
inequality was perpetuated by colonial education policies. Based
on archival data on four major states including Bihar, Uttar Pradesh,
Maharashtra, and Kerala, it was argued that the pre-colonial indigenous
vernacular education system was more egalitarian in nature and
promoted education among all the castes and communities. On the
basis of archival evidence, some argued that, as early as 1819, nonBrahmin teachers and students in Ratnagiri far outnumbered the
Brahmin teachers and students in the indigenous Marathi schools.
However, when the colonial state introduced English education, access
to this education was restricted only to the dominant castes. It created
a social divide as English education was for the elite and vernacular
education was for the masses. This dichotomy between the two
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types of education was manifested not only in the different media of
instructions but also in the curricula, methods of teaching, and school
spaces. Jyotiba Phule, who was the first to recognise these intentions
of the colonial state, began a movement to provide educational
opportunities to the lower castes in Maharashtra. Subsequently, the
country witnessed many social movements for bringing about equality
of access to education.
Post-independent India has been implementing affirmative action
admission policies to widen access to education for the socially
disadvantaged students. These affirmative action policies in India
have mainly taken the form of reservation policies. The question
that remains here, however, is to what extent reservation policies can
succeed in providing access to the under-represented and historically
marginalised groups. While group disparities persist, the Gross
Enrolment Ratio (GER) for the socially excluded groups has increased
over time. Between 2007 and 2014, there has been an almost threefold
percentage point increase in the GER for the Scheduled Tribes (STs)
and a twofold increase for the Scheduled Castes (SCs) and the Other
Backward Classes (OBCs) (NSSO, 2007; 2014). This point to a process
of catching up and a movement towards equity. However, based on the
analysis of latest round of NSSO data (2011-12), it was observed that
there are variations in higher educational attainment among the OBCs,
one of the target groups of the reservation policies in India.
It was also pointed out that in the regions which had a history of
affirmative action, the enrolment rates of the eligible OBC students in
higher education did not ‘increase’ faster than the enrolment rates of
those from the eligible general castes. In the eastern states, on the other
hand, where a history of affirmative action was lacking, affirmative
action has had a positive impact. States in eastern India witnessed a
higher age-relevant enrolment of the OBCs as compared to the groups
which did not benefit from affirmative action. It seems that reservation
policies have failed to address the issue of diversity among the OBCs.
The persistence of regional disparities despite the implementation of
reservation policies calls for a deeper critical analysis. The analysis
highlights the need for a detailed analysis of the beneficiaries of
reservation policies in order to identify those who are missing among
the beneficiary groups and to evolve targeted approaches for the latter.
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Student Diversity and Discrimination
in Higher Education
In India, discussions on affirmative action have largely revolved around
reservation policies focusing on access to higher education. Although
access is one of the most important aspects of inclusion, what happens
after entry is least debated. As a result of massification, students from
diverse backgrounds are largely entering into the system, contributing
to diversity on campuses in terms of the background of students with
respect to their caste, ethnicity, gender and religion. A large-scale study
by CPRHE/NIEPA has demonstrated that discrimination continues
to exist in higher education spaces. The study developed a conceptual
framework to empirically analyse student diversity. According to this
framework, there are three stages of student diversity: social diversity,
academic diversity, and social inclusion.
Since discrimination exists in each of these stages in different forms,
targeted interventions are required at each stage to ensure equity in
higher education. The study outlined a theoretical concept associated
with the two-pronged vulnerabilities experienced by students
stemming from their affiliations to specific group identities and how
this affiliation shapes stereotypes, which, in turn, influence their precollege experiences. This discussion is being extended to include two
prominent types of discrimination—one, which is individual in nature,
and the other that is institutional—following which the study could
succeed in unpacking the dynamics of discrimination in the institutional
context. An analysis of the first stage of social diversity with respect to
the visible representation of the excluded groups, that is, SCs/STs/
OBCs, reveals a large representation of the socially excluded groups,
though students belonging to these groups are mainly concentrated in
general subjects vis-à-vis the STEM (Science, Technology, Engineering
and Mathematics) subjects, which show a domination of the uppercaste students.
The concept of academic diversity implies a situation wherein the
academic differences of students from diverse backgrounds are
adequately addressed in classroom practices and competency gaps are
addressed to achieve equity in outcome. From this perspective, it has
been observed that academic differences remain largely unattended
in the classroom. The need for taking into account unequal learning
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inputs for students from lower social strata and having weak pre-college
credentials is mostly ignored. Since the medium of instruction in most
of the institutions, especially those offering STEM courses, is English,
lack of competency in the English language poses many challenges for
disadvantaged groups.
The third stage of looking at social inclusion involves various aspects
of teacher–student, student–administration and student–student
engagement, which throws up a discouraging picture in terms of
the fostering of a conducive environment for the students from the
disadvantaged caste groups. The analysis shows evidence of biases and
discrimination. The fear of facing discrimination also discourages many
SCs and Muslims from disclosing their identity. It was also found that
the institutional mechanisms aimed at checking discrimination against
the disadvantaged groups were poor, especially with respect to their
implementation. The lacunae in the institutional approach adopted
towards the disadvantaged students are also apparent through the little
awareness that these students have about their entitlements.
The case study from Bihar highlights the prevailing practice of
discrimination in the social, academic and administrative space
of campus. As far as social diversity is concerned, OBCs are overrepresented while Muslims are under-represented in campuses of
higher education institutions. A similar pattern of OBC dominance
also applies to faculty members, among whom the STs are the least
represented. From the standpoint of social inclusion, the seminar
discussed how caste affiliation influences the interaction of students
with their co-students and their teachers. Incidences of harassment
by administrative staff during the release of stipends/scholarships
and delay in the grant of scholarships for SC and ST students are not
uncommon. Further, occurrences of caste-based peer group formation
and political affiliations are reflections of the prevailing practice of
discrimination. The case study from Delhi highlighted that while there
is an improvement in the representation of SCs in the composition
of faculty members, discrimination against SC student still persist
and is manifested in many forms. Once the identity of students is
known, lower-caste students are likely get lower internal marks from
the teachers. The level of participation of SC/ST students in campus
activities is also low as they fear discrimination. Although SC/ST
cells exist, they have been rendered ineffective as they are not really
functional.
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The situation in Kerala indicates the prevalence of discrimination in its
subtle forms. Here, direct forms of discrimination such as derogatory
comments from the teachers and fellow students, ragging in the
campus, denial of rights based on caste discriminations, and atrocities
against girl students, are not widely reported. However, manifestations
of indirect forms of discrimination have been reported in the study. It
is widely acknowledged that the experience of students during the first
year in college is most crucial for their academic progress. In Kerala,
the index used to capture the experience of students during the initial
days after their admission showed that this quality of experience of the
ST students was one of the lowest across the states. These students
reported a feeling of not being welcomed and of isolation. The spheres
wherein discrimination exists include teacher–student interaction,
within hostels, and in the control exercised by male students over their
female counterparts. Girls were seen to face restrictions in entering
some places in the campus, as well as in the imposition of a dress code
for them. The numerical dominance of upper-caste and Hindu teachers
and the poor quality of the initial experience of the students from the
disadvantaged communities in these colleges points to the limited
efforts made by the institution to facilitate the academic and social
integration of students through orientation programmes and related
activities.
In the case of Maharashtra, it was seen that the social composition of
students in the institutions was dominated by SC and OBC students
while the ST students, particularly those from the de-notified tribes,
have a lower representation. The over-representation of SCs, STs, and
OBCs in case study institutions presents a different case in Maharashtra.
Students get better support from teachers. This was also due to the
fact that the faculty members from disadvantaged backgrounds are
well represented in faculty positions and in key administrative and
academic positions. Unlike in other states, in Maharashtra, students
from the rural areas, and those belonging to the ST and de-notified
tribes constitute vulnerable groups among the disadvantaged groups.
These groups of students, who are mostly first-generation higher
education learners, face the following difficulties: (i) the medium of
instruction in their school is often a regional language; (ii) the language
of their communication is the ‘community’/tribal language; and (iii)
their place of residence is located in the conflict areas of the state, which
makes them face the stigma of criminality—this is especially applicable
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to the de-notified groups—a stigma that impacts friendship, and leads
to peer group formation on the basis of identity, thereby resulting in
low social cohesion among these groups. In terms of participation in
the classrooms, the different levels of pre-college academic grounding
impacts the confidence of these students in terms of their participation
both inside and outside classrooms. These students have a lower
likelihood of asking questions in the classrooms and are less likely to
participate in extra-curricular activities.
The case study from Uttar Pradesh highlighted the mismatch between
faculty and student social group composition. While pupils from the
marginalised communities dominate the student bodies, the teachers
predominantly belong to the upper castes in educational institutions in
the state. There are also several incidences of discrimination experienced
by the marginalised students, with the discrimination starting right
from their initial days at the campus. It was found that important
committees like the student welfare, anti-ragging committees, equal
opportunity and anti-discrimination cells were least functional or
existed only on paper, pointing to the fact that the university/college
does not comply with the University Grants Commission (UGC)
policies and regulations related to equal opportunity and affirmative
action. Less involvement of the marginalised students was also seen
both inside and outside the classroom. They find it difficult to adjust
and get integrated into the social fabric of campus life, which leads to
depression and adversely affects their educational attainment. Most of
the time, the faculty members were seen to be adhering to traditional
and authoritarian didactic methods like delivering non-interactive
lectures in the classroom, while deviating from the modern methods
of teaching comprising collaborative and cooperative learning, intergroup dialogue, mixed peer group interaction, team teaching and
learning, or problem-solving.
As mentioned earlier, language is an important barrier and source of
discrimination in higher education. The medium of instruction has been
a much-debated terrain at various levels of education. Further analysis
of the language question in higher education shows that the issue
could be seen in terms of two dimensions. Examining the viewpoint of
students for whom the medium of instruction was a regional language
other than Hindi, revealed the constraints faced by teachers during the
teaching–learning processes. This situation leads to marginalisation
of students from diverse linguistic backgrounds across India. It also
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highlights need for creating a supportive environment to enable the
students to communicate freely with their teachers and peers, which is
crucial for boosting their confidence levels. Students fluent in English
and the local language of the region where the institution is located are
able to establish hegemony. This knowledge of the elite language among
these students also greatly influences their peer and student–teacher
relationships. The emotional and psychological links that students have
with the language they use has an impact on learning. For instance,
students facing isolation start questioning their feeling of belonging in
the classroom space. Inability to understand the classroom discourse
also prevents students from regularly attending college, which, in turn,
affects their attendance and even the ability to grasp and assimilate
what is taught in class.
The teacher recruitment process leads to the exclusion of a section of
qualified candidates ostensibly because of their inability to converse or
teach in the local language of the institution. Promoting inclusion and
respect for academic diversity in the real sense would help in overcoming
the language barrier. The emotional climate of the classroom should be
such that students feel that they are an integral part of the class room.
The translation of reading material into various languages would also
help reduce the pressure on students not conversant with the language
of instruction and nurture a multilingual environment that motivates
students to learn.
Gender is another dimension which needs further elaboration.
Even though there has been a substantial improvement in access to
education for women, systemic challenges still persist, necessitating
greater institutional effort to address these challenges. Firstly, the
aspirations of men and women in higher education are both similar and
different. Given that our identity is partly acquired and partly inherited,
the latter identity of women continues to retain focus on household
responsibilities in the lives of women. The gendered identity of women
also shapes their aspirations vis-à-vis the post-education choices
available to them.
Second, despite an increase in the overall enrolment of women in
higher education, this has hitherto not translated into higher work
participation. There is also considerable heterogeneity in the postadmission choices of women by social class, income, and academic
achievement. A closer look at women’s choices in higher education
might provide insights in ascertaining the intent and outcome of their
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education. It is not feasible for higher education institutions to change
either the shaping of aspirations in the formative years of schooling,
or the discriminatory structure in the labour market. However, it is
possible for these institutions to strengthen the ability of women in
these institutions to make choices.
In this context, the following areas are recommended for action:
Specific schemes aimed at sensitising and training of women: 1) This
could entail, for instance, developing women managers in higher
education institutions as part of a specific programme set up with the
help of UGC. Such programmes recognise that the biased structure
prevents women leaders from developing their capacities and moving
up in the administration; 2) Career counselling and orientation: There
is a need to strengthen career orientation that provides information
and counselling to women in institutions about possibilities of work
after education. This counselling also needs to be specific to the
location of these women rather than being just general. Constraints
that specifically affect mobility and security of the students need to be
addressed urgently; 3) Developing non-cognitive skills: The curricula
in higher education institutions must not only focus on knowledge
of the subject but must also create spaces for the development of
leadership skills and informal interactions such as peer group sharing.
These would strengthen women’s own vision of the possibilities in
their lives; 4) Valuing second best: Often distance learning and parttime courses are thought of as second best options, which serve no
function beyond the formal acquisition of a degree. However, these
intermediate stages of education and work should not be dismissed if
achievement of gender equality is an objective. In fact, it is imperative
to accord recognition and status to these diverse endeavours, be they in
the sphere of education or work.

Institutional Response to Managing
Student Diversity
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Achieving equity and a discrimination-free campus requires concrete
and systemic efforts on the part of institutions. In view of the phase
of massification, how institutions respond to the changing nature of
student diversity plays a pivotal role. How an institution makes efforts
to identify various problems faced by its students, and how it designs
and implements an action plan to fructify these efforts determines its
success. Understanding the nature of student diversity is thus a pre-
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requisite for identifying the major challenges and issues associated
with such diversity. The institutional research model for promoting this
understanding is one such initiative.
Cotton College, Assam, made an effort to assess the diversity in student
and faculty composition. The data collected over time in this study
shows that most of the students enrolled in post-graduate and undergraduate courses in the college belong to the weaker sections of the
populace residing in the catchment area. Students from economically
better-off backgrounds prefer to pursue their studies outside of Assam,
in acclaimed institutions such as Delhi University or Jawaharlal
University in Delhi.
There is also a higher degree of enrolment of women in most courses
in the government college as compared to men. This is the result of the
biased views of parents who spend more money on educating the male
child as compared to the girl child. There is also a significant variation
among students across districts in terms of the segmentation of subjects.
It has been observed that among students from the weaker sections
of society, who enjoy the benefit of reservation, those belonging to
districts with better development indicators than those from the least
developed districts tend to enrol in all courses including in the science
stream. As far as academic performance is concerned, SC students
perform at par with their counterparts from the General groups in the
humanities courses, but tend to show a lower level of performance in
the science courses.
The data on diversity among faculty members suggest that language
continues to be an issue. There is a lot of internal resistance against
hiring anyone from outside Assam. It is also evident that in the hiring
of faculty, there is discrimination against the minority (Muslim)
community despite the latter’s significant representation in the state’s
population. It is thus recommended that an institutional research model
be created as it would support the building of a database that would
help in designing and monitoring actions for promoting diversity in
campuses.
The Social Protection Cell (SPC) of the Tata Institute of Social
Sciences (TISS) is an example of how systemic institutional efforts
can yield a positive impact on campuses. The SPC is a legal mechanism
for addressing the concerns pertaining to the welfare of students and
faculty belonging to the marginalised groups such as SC, ST, OBC and
PWD. This cell conduct programmes and activities to support students
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even during the pre-admission phase. The major activities undertaken
by the cell are detailed below.
The SPC organises a three-day orientation programme for all students
of the institute wherein different sessions are conducted mainly to
motivate and sensitise students for increasing their awareness and
building self-confidence among them to equip them to face personal
interviews and write online examinations. The pre-admission
orientation initiative has had a positive impact as evident from the
number of students being selected for enrolment in TISS and those
selected as part of international student exchange programmes. Since
many of the students come from rural and poor backgrounds, and
speak only the regional language, they have little awareness about the
requirements of participating in the higher education space. Further,
since most of them are first-generation learners, they certainly find it
very difficult to study their subjects in the English language. The SPC
has thus taken a lead in establishing a language laboratory and hiring
English teachers to help improve the English language competencies of
students with regional backgrounds.
Another initiative launched by the SPC is the faculty mentors’ scheme.
Under this scheme, a faculty mentor is appointed for each student with
the mandate to offer personal, emotional and academic support to the
student concerned. In addition, both male and female psychologists
are appointed to deal with the personal and emotional adjustment
problems of students. The SPC has also ensured the provision of
residential facilities in campuses for all students, which enables the cell
to reach out to these students.
The SPC periodically conducts student satisfaction surveys to assess
the extent of the services available to them and their satisfaction levels
with the existing services and facilities in the campus. The surveys
cover key parameters such as hostel facilities, hostel food, academic
support, examination and evaluation, facilities for extra-curricular
activities, and the comfort level of students coming from other regions.
Such periodic assessments of the students’ campus experiences in both
the academic and non-academic fronts thus help the SPC to determine
if their initiatives are having the desired impact or not, and thereafter to
take corrective measures, if required.
Tezpur University, Assam also admits students based on national level
tests, which has ensured diversity in this campus. A special centre known
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as the Centre for Inclusive Development (CID) has been constituted
in the campus to oversee the issues related to student diversity. The
university organises well-designed orientation programmes for all
new students, who are provided detailed information about academic
requirements, the available facilities, the examination and evaluation
system, and employment prospects. In addition, the vice-chancellor of
the university meets the currently enrolled students in groups during
each semester. Provision is made to meet the SC/ST separately in order
to understand specific challenges and problems faced by them. All the
concerned officials including the Dean of Students’ Welfare, Registrar,
Finance Officer, Controller of Examinations, Hostel Wardens, Chief
Medical Officer, and the officers in-charge of Training and Placement,
Sports and Public Relations are also invited to attend such meetings.
The university also conducts student surveys to better understand
student experiences. Further, periodic student satisfaction surveys
serve to provide baseline data on student experiences, thereby helping
in the planning and implementation of programmes for them.
The initiatives taken by the Centre for Research and Education for
Social Transformation (CREST) to organise academic enrichment
programmes for disadvantaged students is another example of how
the educational and employment needs of disadvantaged students
can be better fulfilled through additional learning inputs. It is a wellknown fact that the lack of social, cultural, and symbolic capital among
the disadvantaged students constrains the learning process. It is thus
imperative to devise various strategies for identifying and bridging
these gaps.
The CREST programme aims to improve the general competency
levels of students through special training imparted by experts. The
main aim of the programme is to boost the confidence level of the
students. It also uses theatre as a tool for augmenting the language
competency and confidence level of the students. It is posited that
this social transformative learning strategy adopted as part of the
programme helps address the deep-seated social, psychological and
academic inadequacies of the disadvantaged students, thereby allowing
these students to better access opportunities for employment in elite
public sector units and in the lucrative private labour market that has
hitherto been comparatively inaccessible to members of the socially
disadvantaged groups. The initiatives taken by CREST remind us
of the importance of designing appropriate and effective academic
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interventions and social support programmes to remove academic
disparities and other challenges faced by students from marginalised
backgrounds and to make them capable of standing at par with the
other students both during and after the course.

Student Diversity and Civic Learning
Increasing student diversity poses challenges as well as opportunities.
One of the challenges is the lack of institutional capacity to adapt to
student diversity. However, student diversity has a greater potential to
succeed in a country like India whose constitution upholds the idea
of unity in diversity. As is being increasingly expressed in literature, a
diverse student body promotes a conducive atmosphere for promoting
quality higher education and civic learning. Channelising student
diversity for civic learning and democratic engagement further upholds
the social purpose of higher education.
Civic learning is the process of acquiring new knowledge, values,
skills, and habits that are necessary to respectfully interact with
people representing diverse cultures and perspectives. The impact of
civic learning initiatives goes beyond the institutional space of higher
education institutions. Such initiatives prepare young minds to learn
from and engage with their peers from diverse groups in higher education
campuses, while also exposing young minds to the challenges of living
with diverse groups of people. An added benefit of such programmes
is that they impart transferable skills to students and enhance their
capacity to peacefully interact with different counterparts, which is a
necessary and highly valued trait for engaging with the modern labour
market.
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The notion of fraternity, which has been extensively discussed during
constitutional debates, is integral for promoting civic participation
among students. Diversity is a pre-condition for nurturing fraternity, or
a sense of common brotherhood among all Indians, or the reality that
all Indians are essentially one people. Increased diversity also signifies
a strong assertion of social justice, equality, and dissent, which are the
major features of civic participation. Since the culture of listening and
respect for others is often lacking in institutions of higher education,
there is a need to critically reflect on higher education in the backdrop
of the issue of freedom of expression. There is also a need to look at
education at the university level not in terms of its materialistic aspects,
but rather its non-materialistic aspects as to foster the idea of fraternity.
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The prevalent disparity in elite institutions of higher education in terms
of gender, social groups, and regions is worrisome as it reduces the
opportunity for fostering fraternity. The fact that patterns of exclusion
and restriction with regard to admission persist in education across
all domains ranging from the ordinary university to reputed institutes
of ’ national importance compounds this worry. In this context,
the pertinent question is whether institutions of higher education
should remain islands of exclusion or melting pots of integration. The
institutions themselves have to ponder over these dynamics more
systematically.
The establishment of the National Resource Centre for Value Education
in Engineering (NRCVEE) at the Indian Institute of Technology (IIT),
Delhi, was an attempt to introduce value education and professional
ethics for engineers. The centre inculcates universal values through its
various activities. The centre sensitises students about the issues related
to diversity and civic learning, and promotes open discussion on social
issues, which, in turn, helps create an inclusive campus. However, the
office bearers of the centre still face the dilemma as to whether the
centre should offer compulsory or optional courses, and whether it
should adopt a structured or unstructured method of transaction.
Another dilemma it faces is whether experts should be included in the
faculty at the Centre or to appoint teachers who may not necessarily
be experts but are passionate about teaching the core subjects to
students. Offering groups of courses may be a better option than just a
single course as it would give the students a greater array of choices. A
mixed method of teaching has been adopted by the Centre to promote
the dissemination of value education. It was argued that the courses
offered by NRCVEE make a significant contribution by inculcating
professional ethics in young minds.
Another view is that civic learning cannot be restricted to higher
education alone and must, therefore, be introduced all levels of
education. In other words, civic education should be an integral part of
any educational programme, irrespective of the types, levels, and formats
of its delivery. In view of the diversity of various types of institutions,
there is need for adopting an institution-specific approach to introduce
the concept of civic learning. It is believed that context-specific civic
learning initiatives would be more effective and successful than merely
generic ones. It may also be a prudent strategy to promote civic learning
through regional languages. It is thus important to recognise the need
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to offer diverse courses as also to introduce the diversity perspective on
the same themes. For instance, various activities within the Women’s
Study department of TISS could succeed in bringing about a change in
people’s attitude towards gender issues. It has been observed that over
a sustained period, issues pertaining to gender and the labour market
are also increasingly being debated along with issues of sexuality. The
experience of TISS shows that even privileged students benefit from
receiving education on civic learning.
Another issue raised at the seminar included the location at which
civic education should be imparted. Can civic education be restricted
to the classroom? If not, to what extent can civic education activities
be extended beyond the four walls of classrooms? Since institutions
cannot be disconnected from the society at large, there is need to
look closely at how the institutional mechanism works in addressing
the challenges and issues related to student diversity. It was noted that
enabling conditions need to be ensured in institutions for promoting
conditions related to civic learning. There is also need to foster
university–community partnerships that would contribute to civic
learning.
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A Roadmap for
Establishing Socially
Inclusive Campuses in
India
The two-day national seminar discussed and debated on various issues
related to student diversity in higher education in India. A wide range
of topics were discussed at the seminar. The topics covered were: the
historical roots of inequality and discrimination, development of an
analytical approach to understand student diversity and discrimination
in education, manifestation of discrimination in higher education,
institutional efforts and strategies to respond to student diversity, and
perspectives on promoting civic learning in higher education. Since a
significantly large share of students comprises first-generation learners,
a structural change is required for adapting to this changing scenario.
It was acknowledged that the classification of student diversity into
the stages of social diversity, academic diversity, and social inclusion
provides an analytical tool for analysing student diversity and for
developing strategies to address the challenges emerging at each stage.
There was a consensus that campuses of higher education institutions
are becoming more socially diverse than ever before, and that this
diversity is reflected in the aggregate enrolment in higher education in
the country. It was also noted that despite the prevalence of disparities,
the higher education system has been able to attract students from
diverse backgrounds. However, the level of social diversity is lower
among students enrolled in STEM subjects and in elite institutions
vis-à-vis state universities, that is, the representation of disadvantaged
social groups is comparatively lower in prestigious subjects such as
science, technology, engineering, and mathematics (STEM) and in the
prestigious Institutes of National Importance (INI). In other words,
disadvantaged students are disproportionately concentrated in arts
subjects vis-à-vis science subjects, and in non-elite universities and
colleges vis-à-vis the reputed institutes of higher learning. This kind
of division in access to higher education poses major challenges to the
achievement of the goals of equity at the port of entry.
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There is a need to evolve new strategies and programmes to address
the issue of unequal access to higher education. Firstly, students from
poor, less educated and socially disadvantaged families, and from less
developed regions need to be encouraged to access higher education by
strengthening the school sector, offering scholarships, and establishing
colleges in regions characterised by less development of education.
As far as the selection of institutions and subjects is concerned, both
the State and institutions themselves have to play an important role
to ensure that disadvantaged groups are adequately represented in
study programmes in elite subjects and elite institutions. In addition
to ensuring the effective implementation of reservation policies,
institutions must also explore ways of attracting students from underrepresented social groups and regions. The deprivation point system
followed in Jawaharlal Nehru University ( JNU), New Delhi, and
the organisation of pre-entrance coaching programmes for aspiring
students from disadvantaged groups are certainly acceptable models in
this regard.
Considering disadvantaged groups of students as a homogenous
category tends to conceal the specific challenges and concerns of
vulnerable groups among the disadvantaged sections. There is need
to systematically assess the extent to which affirmative action policies
can reach out to the disadvantaged groups. A systemic analysis of the
empirical evidence reveals whether the powerful and elite would succeed
in cornering all the benefits of reservation. There were suggestions
of the need for greater devolution of power to the state universities
to enable them to monitor the efficiency of support mechanisms for
the disadvantaged including the timely disbursement of scholarships.
Like the disadvantaged groups, for women too enabling conditions are
lacking in the sphere of higher education. There is thus a need to evolve
new programmes to promote enabling conditions and enhance their
choices during the transition from education to the labour market.
As regards the issue of academic diversity or the imperative of
adequately addressing the differential pre-college credentials and
competencies in classroom practice, the discussions at the seminar
clearly indicate that achieving academic diversity is a distant dream.
This is mainly due to the mismatch between the aspiration levels of
new generation students and the expectation levels of the teaching
community. Among various challenges is that of the use of English as a
language of instruction, especially for the disadvantaged students who
have mostly been educated in schools where the medium of instruction
is the regional language.
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As is the practice in some universities, the language competency of
students may be assessed during the early weeks of college admission.
This allows the institution to effectively plan language competency
classes for those who need them. Similarly, there is need to revisit
the use of lecture-based teaching practices in Indian campuses.
Since a significantly large share of students in higher education
institutions include first-generation learners with lower levels of
college readiness stemming from socio-economic and family reasons,
it may be appropriate to devise group assignments and collaborative
learning strategies for addressing the diversity of student bodies. The
peer learning opportunities provided by group learning programmes
would equip students better towards fulfilling the demands of higher
education.
Further, students from the disadvantaged social groups feel unwelcome
in the social spaces of campuses. Students experience various forms
of discrimination and exclusion in higher education campuses. This
highlights the failure of institutions to make efforts for addressing the
issue of discrimination in higher education and ensuring that students
feel included and welcomed. There was also recognition of the fact that
many situations of discrimination are beyond the realm of educational
institutions, and that a wider social discourse is required to address
these practices. The dismal condition of various cells and committees
on student welfare such as the SC/ST cell, Equal Opportunity Cell,
and the Gender Development Cell in most institutions also reflects
institutional apathy towards the marginalised groups.
In order to address the inefficiency of institutional mechanisms in
addressing the challenges faced by the disadvantaged communities,
institutions must evolve new practices. First, there is need for
institutions to recognise the changing nature of student diversity.
Second, mechanisms should be put in place to ensure coordination
between different cells and committees for improving efficiency.
Third, various strategies and measures should be developed to plan,
monitor, and evaluate the activities of the various cells and committees
targeting the welfare of student bodies. Fourth, and most importantly,
institutions have to develop a reasoned perspective towards student
diversity. Rather than following a topdown approach, the institutional
stakeholders need to follow participatory processes to develop an
institutional perspective towards the issue of student diversity.
The available evidence suggests that institutional efforts to address
student diversity through an assessment of student satisfaction levels
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and periodic interaction with the diverse student bodies do make a vital
difference in the lives of students. The adoption of a well-structured
orientation programme has a positive impact in terms of the experiences
of students. Apart from orientation/induction programmes, capacity
development programme aimed at bridging the academic gap and
boosting the confidence level of students on a regular basis can also
facilitate the social and academic integration of diverse groups of
students into the mainstream. Apart from institutional leaders, teachers
have an even greater role to play in providing additional learning inputs
and a conducive learning environment. This necessitates transformation
in pedagogical practices in response to the changing nature of the
student body in campuses.
The persistence of discriminatory practices in higher education is
also a major challenge to the realization of the goal of equity. Since
discrimination is ingrained in the system and its structures and
processes, many practices both in the classroom as well as in decisionmaking processes are often unidentified as discriminatory. This calls for
the initiation of effective action for sensitising teachers and educational
administrators in higher education about the basic concepts of equity,
diversity, and discrimination in education. Concerted efforts are also
required to develop a module for managing student diversity among
teachers and administrators.
The lack of representation of the disadvantaged groups in faculty
positions is also considered to be an important issue that needs urgent
attention from policy makers. The systemic exclusion of people from
the disadvantaged groups and delays in appointment on a permanent
basis are reflections of discriminatory practices that prevail in colleges
and universities. Therefore, action needs to be initiated to ensure
that appointments based on the strict implementation of reservation
policies are made regularly.
Since discrimination in ingrained in the ways in which institutions
function and this discrimination has evolved over a period of time,
there is need for a shift in the institutional approach towards one that
values diversity. This calls for change in the institutional culture that
can address the issue of changing student diversity. Therefore, the
civic learning initiative is one of the important interventions that can
problematise the issue of student diversity and the associated notions
of social justice and equity. Civic learning, which helps cultivate the
values of democracy and associative living, would certainly contribute
to capacity building among students to enable them to peacefully
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interact, learn from, and live with their diverse counterparts. It was
also observed that civic learning should be a part of the curriculum
of all levels ranging from schooling to higher education. As and when
they becomes a part of the curriculum, civic learning courses, which
involve classroom practices and field work, would be more effective in
inculcating the values of civility and democracy among the students.
Further, such civic learning courses benefit not only students and
teachers but the entire institutional system as they pave the way for a
new social life in campuses.
In a nutshell, the seminar succeeded in bringing together diverse
stakeholders of higher education and in initiating an important
discussion on student diversity and discrimination in higher education.
The conceptual approach and empirical evidences on discrimination
were debated. It was pointed out that empirical evidences range from
the archival data of the colonial period to primary data from fieldbased studies. It was agreed among various delegates at the seminar
that increasing student diversity needs attention from policy makers
in higher education, and that institutions have to play a major role in
transforming campuses into seats of higher learning that value student
diversity. It was concluded that concerted efforts need to be made to
change the attitudes and approaches of stakeholders towards student
diversity to help achieve a socially inclusive campus and fully conducive
learning environments for students from diverse backgrounds. The
introduction of civic learning initiatives is one such attempt that can
help promote equity, and cultivate civic values and democracy in
campuses, which will definitely have an impact on the academic front
while also enabling students to develop their capacities to learn, live,
and work in a diverse society.
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Appendix 1
CPRHE Research Reports on the Study of Student
Diversity and Discrimination
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•

“Diversity and Discrimination in Higher Education: A Study of
Institutions in Selected States of India” by Dr. Nidhi S. Sabharwal and
Dr. C.M. Malish, New Delhi, CPRHE, NIEPA, 2016.

•

“Diversity and Discrimination in Higher Education: A Study of Selected
Institutions in Bihar” by Professor Asha Singh, Dr. Fazal Ahmad,
Dr. Barna Ganguli and Mr. Abhishek Dutta, New Delhi, CPRHE,
NIEPA, 2016.

•

“Diversity and Discrimination in Higher Education: A Study of Selected
Institutions in Delhi” by Dr. C.V. Babu, Dr. Satyender Kumar and Dr.
Nitin Kumar, CPRHE, NIEPA, 2016

•

“Diversity and Discrimination in Higher Education: A Study of Selected
Institutions in Uttar Pradesh” by Professor Nidhi Bala, Dr. Shravan
Kumar and Dr. Roma Smart Joseph, New Delhi, CPRHE, NIEPA, 2016.

•

“Diversity and Discrimination in Higher Education: A Study of Selected
Institutions in Karnataka” by Dr. Sreejith Alathur, Professor A.H.
Sequeira and Dr. B.V. Gopalakrishna, New Delhi, CPRHE, NIEPA,
2016.

•

“Diversity and Discrimination in Higher Education: A Study of Selected
Institutions in Maharashtra” by Dr. H.A. Hudda, Dr. A.V. Talmale and
Dr. A.C. Bankar, New Delhi, CPRHE, NIEPA, 2016.

•

“Diversity and Discrimination in Higher Education: A Study of Selected
Institutions in Kerala” by Professor K.X. Joseph, Dr. T.D. Simon,
Dr. K. Rajesh, New Delhi, CPRHE, NIEPA, 2016.
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Appendix 2
Detailed Programme
DAY 1: MONDAY, 27 FEBRUARY
09:00

Registration

09:30 - 11:00

Inaugural Session
Chairperson: Professor J.B.G. Tilak, Vice Chancellor
(I/C), NIEPA, New Delhi
Welcome: Professor N.V. Varghese, Director, Centre
for Policy Research in Higher Education, NIEPA, New
Delhi
Inaugural Keynote Address: Professor Michael
Tharakan, Former Vice Chancellor, Kannur University,
Kerala
Vote of Thanks: Dr. CM Malish, Assistant Professor,
CPRHE, NIEPA, New Delhi
Rapporteur: Nivedita Sarkar, CPRHE, NIEPA, New
Delhi

11:00 - 11:30

Coffee

11:30 - 13:00

Plenary Session: Equity and Diversity
The higher education sector in India entered a stage
of massification in this century. One of the defining
characteristics of massification is the growing student
diversity in higher education institutions. Diversity in
student composition is reflected in terms of gender,
caste, religion, ethnicity, and class. At present students
belonging to different religions, lower castes, poor
families, and rural areas, and those speaking minority
languages co-exist with students from high caste,
urban, and rich families. This session will discuss the
implications of the changing composition of students on
equity and social inclusion in higher education.
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11:30 - 12:45

Chairperson: A.K. Singh, NIEPA
Panel Discussion
1. Sudhanshu Bhushan, NIEPA, New Delhi
2. Ratna Sudarshan, ISST, New Delhi
3. Dhruba J. Saikia, Cotton College State University,
Assam
4. Parimala Rao, JNU, New Delhi
5. Naresh Kumar, NIEPA, New Delhi

12:45 - 13:00

Floor Open for Discussion
Rapporteur: Arokia Mary, NIEPA, New Delhi

13:00 - 14:00

Lunch

14:00 - 16:00

Plenary
Session:
Student
Diversity
Discrimination in Higher Education

and

Findings from the CPRHE Study
CPRHE/NIEPA launched a study on student diversity
and discrimination in higher education institutions in
India. The major objectives of the study were to assess
the extent of diversity in higher education institutions in
India, to analyse the nature and forms of discrimination
in higher education institutions, and to examine the
institutional policies and strategies for addressing
diversity and discrimination in the campuses. The study
was conducted in the institutions located in the states of
Uttar Pradesh, Bihar, Kerala, Maharashtra, Karnataka,
and Delhi. This session will discuss the findings of the
study.
14:00 - 15:30

30

Chairperson: Geetha Nambissan, JNU, New Delhi
1. Nidhi S. Sabharwal and C.M. Malish, CPRHE,
NIEPA, New Delhi
2. Asha Singh, Fazal Ahmad and Barna Ganguly, Bihar
3. K.X. Joseph, T.D. Simon and Rajesh K., Kerala
4. H.A. Hudda, Avinash V. Talmale and Anil C. Bankar,
Maharashtra
5. Roma Smart Joseph and Shravan Kumar, Uttar
Pradesh
6. Dr. C.V. Babu and Dr. Satyender Thakur, New Delhi
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15:00 - 16:00

Floor Open for Discussion
Rapporteur: Anuneeta Mitra, NIEPA, New Delhi

16:00 - 16:30

Coffee

DAY 2: TUESDAY, 28 FEBRUARY
09:30 - 11:00

Plenary Session: Academic Diversity and Social
Inclusion
The issue of student diversity is mostly discussed in
terms of the social composition of the students at the
entry point. What happens to the students during the
post-admission phase is a relatively less explored area
of research in higher education. Students are coming to
the campus with varying socio-economic and cultural
backgrounds, competency levels, pre-college credentials,
and aspiration levels. These varying backgrounds have
implications for their academic performance and social
integration in the campuses. At times, the nature of the
academic diversity and the extent of social gaps may
become a source of discrimination, thereby creating
barriers to social inclusion. This session will discuss
the nature of diversity across social groups and its
implications for academic diversity and social inclusion
in higher education.

09:30 - 10:30

Chairperson: Karuna Chanana, Former Professor,
JNU, New Delhi
Panel Discussion

10:30 - 11:00

1.

N. Sukumar and Deepak Kumar, University of
Delhi, New Delhi

2.

Gitanjali Sen, Shiv Nadar University, Uttar Pradesh

3.

D.D. Nampoothiri, CREST, Kerala

Floor Open for Discussion
Rapporteur: Manika Bora, NIEPA, New Delhi

11:00 11:30

Coffee
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11:30 - 13:00

Plenary Session: Diversity Initiatives in India Institutional Perspectives
India has been formulating and implementing casteand ethnicity-based affirmative policies and actions to
promote diversity and equity. The diversity initiatives
undertaken by the State can be broadly classified into three
types: initiatives to improve access to higher education,
initiatives for success in higher education, and initiatives
to promote civic learning. As the higher education
system is massified, various institutional mechanisms
are being put in place to address student diversity. This
session will discuss the existing institutional mechanisms
and structures for managing student diversity.

11:30 - 12:30

Chairperson: Asha Singh, Patna University, Bihar
Panel Discussion
1. G.G. Wankhede, TISS, Mumbai
2. Rajeev Doley, Tezpur University, Assam
3. P. Vijaya Prakash, Andhra University, Andhra
Pradesh

12:30 - 13:00

Floor Open for Discussion
Rapporteur: Swati Waghmare, NIEPA, New Delhi

13:00 - 14:00

Lunch

14:00 - 15:30

Plenary Session: Student Diversity and Civic
Learning
The existing literature shows that a diverse student body
promotes an atmosphere that is essential for promoting
quality higher education and civic learning. Civic learning
is the process of acquiring new knowledge, values, skills,
and habits necessary for respectfully interacting with
people who represent diverse cultures and perspectives.
Efforts to promote civic learning in higher education
signify a way to improve the campus climate for the
under-represented groups. This session will discuss the
pathways for channeling student diversity for advancing
civic learning in higher education.
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14:00 - 15:15

Chairperson: Kuldeep Mathur, Former Director,
NIEPA, New Delhi
Panel Discussion
1. Rowena Robinson, IIT Bombay, Mumbai
2. Sangeeta Kohli, NRCVEE, IIT Delhi, New Delhi
3. Wandana Sonalkar, TISS, Mumbai
4. Kumar Suresh, NIEPA, New Delhi

15:15 - 15:30

Floor Open for Discussion
Rapporteur: Vartika, NIEPA, New Delhi

15:30 - 16:00

Coffee

16:00 - 17:00

Open Panel: Reflections on Managing Student
Diversity in Higher Education
Chairperson: N.V. Varghese, CPRHE, NIEPA, New
Delhi
1. Sudhanshu Bhushan, NIEPA, New Delhi
2. N. Sukumar, University of Delhi, New Delhi
3. Rajesh Kharat, JNU, New Delhi
4. Sanghamitra Acharya, IIDS, New Delhi
5. D. Parimala, University of Delhi, New Delhi
6. Nidhi S. Sabharwal, CPRHE, NIEPA, New Delhi
Vote of Thanks: C.M. Malish, CPRHE, NIEPA, New
Delhi
Rapporteur: Nivedita Sarkar, CPRHE, NIEPA, New
Delhi
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Jawaharlal Nehru University
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sandesha.rayapa@gmail.com
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